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Abstract

The international research network Transforming Education for Sustainable Futures (TESF) 
presents a unique opportunity for understanding priorities and partnerships for 
educational change in post-colonial contexts in the Global South. With funding from UKRI 
and support from a large team of actors around the world, TESF (https://tesf.network/) is 
an international testbed for the democratisation of knowledge production in education. In 
2021 TESF invited calls for proposals for sustainability-oriented, multi-stakeholder research 
partnerships in India, Rwanda, Somalia, Somaliland and South Africa. In an effort to 
support endogenous research priorities, submitted proposals were evaluated by a team 
which included international actors, but all funding decisions were made by national actors 
within each context. Ultimately, 67 projects were accepted. For this BAICE symposium our 
international team presents original analysis of the 67 successful research proposals to 
identify patterns in the priorities and partnerships for educational change within and 
across different national contexts.
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• UK GCRF-funded network. University of Bristol is lead institution, with 
partners around the world & national research hubs in India, Rwanda, 
Somalia/Somaliland & South Africa

• Twin objectives –

• Research for transformative change in education 

• Strengthen and mobilise capacities for research and action

• TESF network is supporting 65 Southern-led projects aimed at 
transforming education for sustainable futures

• Projects conclude December 2022, followed by synthesis & impact 
related activities
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Historical inequalities in education knowledge 

production

• Democratising processes of knowledge 
production means recognising and transforming 
existing inequalities, e.g.

• The colonial legacy of Northern-led extractivist
approaches to knowledge production

• The intellectual/ financial complex 
reproducing Western hegemony

• The historical role of universities in perpetuating 
knowledge hierarchies, espistemicide, linguisticide
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TESF: Principles & strategies for democratising 

knowledge production, at different scales

As a network – encouragement for multi-stakeholder partnerships, 
knowledge co-creation; asset-based perspective on capacities
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Stakeholder consultation on 
research/action priorities

Commissioning of projects

Ethical review

National level

(led by hubs)

At project level – Values-centred, reflexive monitoring in action

(MEL) to support progress towards project teams’ ambitions



Fresh analysis for BAICE

Dataset = TESF received 250+ proposals from India, Rwanda, Somalia / Somaliland 
& South Africa, of which 67 were accepted…

RQs =

• What is the nature of partnerships within TESF projects? (To what extent do they 
challenge or sustain the coloniality of knowledge and power, for example, in terms of 
the participation, influence and agency of different stakeholder groups?)

• What are the priorities for research and action, within and across different 
national contexts? 
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Who are TESF investigators?

Across the 67 accepted projects, there are a total of 185 investigators (PIs, Co-Is), with a 
break down by occupational category as follows:
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%
University 37

NGO 35
School 7

Consultant 4
Independent researcher 4

TVET 2
Government 2

Other (e.g. activist, artist, business, museum, radio station, etc.) 4

Who is leading TESF research?

University (51%)

NGO (37%)

Independent researcher (9%)

School (3%)



What are TESF projects’ priorities for research & 

action?
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29 projects (43.3%) focus on 
informal education – shows the 
extent to which even uni-based 
partnerships are attempting to 
address community challenges

Some examples of informal education projects…

Meet the NEET: Exploring the lived experiences of Rwandan girls and young women 

not in employment, education or training (PI Jolly Rubagiza)

Nomadic pastoralists and the path to sustainability: the case of livestock enclosures in 

Somalia. (PI Jama Adam)

‘There is a bee in my balcony’: a guide to growing food anywhere you live using 

illustrated narratives of diverse urban farms (PI Deborah Dutta)

Tipping the Social Learning Scale in favour of Sustainable Land Justice for Women who 

are Land Dispossessed and those from Mining Towns (PI Vainola Makan) 



TESF priorities ….
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Extracts from projects’ ongoing reflections…

“I have over three years of experience with data collection but this was the first 
project that I felt like I matter” (Jolly Rubagiza’s team, Rwanda)

“We regularly ask many questions: What should our structure look like? Who should 

lead, why and how? How can we collectively develop and manage our budgets? 

How are we experiencing the spaces? Which voices are dominating and or not 

being heard? Why are some people dropping out? What is valued and by whom?... 

What are the co-learning questions we want to explore?... Who does this work 

serve? Are we being courageous enough within this co-learning project?”

“[One challenge is] Trying to bridge the divides between academic and community 

learning. While we are framing the project as ‘courageous’, it is still being dominated 

by scholars. The ‘research’ focus of the project makes shifting this dynamic 

challenging. The ongoing use of academic language by TESF and within our own 

team; the continued use of English as the main language of communication; and the 

challenges with how to unlearn in practice: it’s a life-long journey.” 

(Learning Seeds Network – Vrygrond & Muizenberg, South Africa)

Importance of ongoing critical reflection for equitable 

partnerships (e.g. values-centred, reflexive monitoring in 

action) – at different scales
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