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TESF has identified three cross-
cutting inequalities which we will 
address through all activities 
within the network. These 
inequalities relate to gender, 
poverty and the devaluation of 
indigenous knowledge as an 
ongoing legacy of European 
colonialism.  
 
It may be unexpected for a network 
focused on education for sustainable 
futures to highlight these areas of 
concern. Nevertheless, the decision to 
embed a concern for these issues is 
based on the recognition that systems 
of education and research around the 
world tend to reproduce inequalities 
along the lines of gender, race and 
wealth (de Sousa Santos 2014). Unless 
we are mindful of these inequalities, we 
will reproduce them; and we have no 
interest in sustaining inequitable 
systems of education and research. 
 

This Briefing Note provides a set of 
reflective questions which are intended 
to stimulate thinking about our 
assumptions, thinking and practice 
within the network (Malthouse et al. 
2015). These reflective questions can be 
used individually or in groups to inform 
planning, decision-making, 
communications, research, capacity 
development, and other activities within 
the network. 
 
These are divided into two sections: the 
first, aimed at existing network 
participants, such as the leadership, hub 
and advisory teams; the second, aimed 
primarily at prospective members, such 
as those applying for funding within the 
network. 
 
 
 
 

How can we embed a concern for 
these inequalities throughout 
network activities? 
 
Do key documents and statements such 
as Calls for Papers, ethical guidelines 
and publishing protocols make explicit 
reference to inequalities along the lines 
of gender, poverty and the status of 
indigenous knowledge?  
 
How inclusive is our language in internal 
and external communications? Are we 
challenging deficit discourses (Aikman 
et al 2016) in relation to gender, class, 
caste, livelihoods, rurality, and 
indigenous knowledge and 
perspectives? Are we contributing to 
the development of vocabularies to 
replace problematic terms such as 
‘Global South’ and ‘capacity building’ 
which perpetuate inequalities?   
 
Within the network, how can we ensure 
that the participation of different 
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stakeholder groups is “minimally 
distorted by power relations” (Wals 
2019, p.62)? For instance, where 
research priorities diverge – e.g. along 
substantive, methodological, 
disciplinary or sectoral lines – are these 
addressed transparently and equitably? 
 
Are we supporting the “meaningful and 
equitable participation” of individuals 
and groups within the network (GCRF 
2017)? How equitable is the division of 
labour and benefits within the network? 
Are we disrupting historical patterns 
which position Southern-based actors 
as data collectors for studies theorised 
or designed in the North (Hountondji 
1997)? Is intellectual leadership 
distributed across the network? Is our 
work grounded in perspectives, thinking 
and scholarship from the countries 
we’re working with (Kaya & Seleti 
2013)? Are we taking every opportunity 
to cite Southern scholarship? 
 
Does the scheduling of meetings, 
events and other activities favour, or 
hinder, the participation of certain 
groups over others (e.g. in terms of time 
zones, workplace norms, religious or 
family commitments)? Can barriers be 
reduced by offering multiple 
opportunities for involvement (e.g. 
meetings at different on different 
dates/times, or supporting written, 
online or other forms of participation) 
and by covering travel, childcare or 
opportunity costs? 
 
Are our quality assurance processes – 
for example, in relation to ethics, peer-
review and finance management – 
dominated by European assumptions, 
norms and compliance agendas? Are 
we making space to think beyond these, 
for example, with reference to ubuntu 
philosophy (Takyi-Amoako & Assié-
Lumumba 2018), or frameworks which 
problematise the universal principles, 
such as the Consequential, Ecological, 
Relational and Deontological (CERD)  
 

 
ethical appraisal framework (Stutchbury 
& Fox 2009)? 
 
Does our approach to research and 
capacity development emphasise 
mutuality of learning within the 
network? How are we challenging 
global knowledge hierarchies which 
value the work of academics over 
practitioners and other stakeholder 
groups? How can we avoid what 
Appadurai (1999) refers to as “weak 
internationalisation”, whereby Southern 
actors are simply inducted into a 
Northern-dominated status quo? 
 
Do our dissemination and publication 
strategies challenge these inequalities, 
for example in terms of (first) 
authorship, and the accessibility of 
outputs?  
 
Are invitations to participate in TESF 
activities being extended to historically 
marginalised groups? What steps are 
we taking to ensure that funding and 
other opportunities for career 
advancement are reaching historically 
marginalised groups? For example, is 
this embedded in the monitoring and 
evaluation indicators? 
What are we doing, individually and 
collectively, to minimise carbon-
emissions resulting from TESF activities, 
which disproportionately affect the lives 
of people already affected by these 
cross-cutting inequalities?  
 
 

 
Considerations for those applying 
for research funding 
 
Does the research proposal explicitly 
indicate how it will address inequalities 
along the lines of gender, poverty, and 
the status of indigenous knowledge? 
Does the proposal indicate pathways or 
mechanisms for achieving social impact 
from the research? Are these feasible? 
 
Whose interests are served by 
addressing this research issue? Who is 
involved in identifying the research 
problem? Does this include inputs from 
stakeholder groups from outside 
academia, such as teachers, teacher 
educators and other practitioners; civil 
society or lobby groups; business and 
government agencies; representatives 
of marginalised groups? 
 
Who is involved in the design of the 
study? How are intellectual and other 
forms of labour being distributed within 
the research team? 
 
Is the study grounded in perspectives, 
evidence, knowledge and research from 
the South? Have efforts been made to 
ground the study in local scholarship, 
for example through resources such as 
the African Education Research 
Database (Rose et al. 2019)? 
 
Is attention to historically marginalised 
groups reflected in the data collection 
strategy? For example, will 
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disadvantaged groups be willing and 
able to participate? 
Are the instruments and methods 
capable of detecting inequalities along 
the lines of gender, wealth, ethnicity, 
etc.? 
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